Muslims are folk-devils that mark the ubiquitous moral panic. For some the idea of the Muslim problematic signifies a long and worrying trend of creeping 'Islamification' of state schools. For others, the discourse of the Muslim problematic reflects the ongoing racial patholigisation of Britain's minoritised communities. One thing is for certain, the current debate marks a significant moment in the nature and function of the neo-liberal state as it re-frames race relation policy in Britain in light of the security agenda. The Trojan Horse affair, surrounding claims of infiltration of radical Islam in state run schools, marks a significant moment in the embedding of the security agenda in Britain's inner city schools through the medium of the Prevent agenda. It argues that one of the best ways of understanding the security agenda is by locating it within a broader sociological and historical context of the functioning of the racial state.
Introduction
The sociology of race and schooling in the UK has long been associated with a number of diverse themes; including, racism (MacDonald 1989; Gilborn 1995 Gilborn , 2008 , racial inequality (Tronya 1987; Swann 1985) , identity (Mirza 1992; Shain 2003; masculinities (Sewall 1996) , citizenship and integration (Mullard 1982; Diwan 2008; Miah 2015) . Whilst education, schooling has long been recognized as spheres of governance (Ball 2013) and surveillance (Taylor 2013; Monahan and Torres 2009) ; ironically, very little attention has been given to surveillance and race within the context of education and even less focus has been given to the links between surveillance, securitization and race. (Halliday et al 2015) , and also recent events involving four teenage school friends, between the ages of 15 and 16 years old, leaving to join the Islamic State (Benhold 2015) have made the question of radicalization a key government priority. Whilst the above events played a important role in shaping the public debate on radicalization and Muslim youths in public discourse, it was the Trojan Horse saga involving the schools in Birmingham that was to provide a pivotal role in embedding the security agenda at the heart of inner city schooling.
This article aims to focus on the recent education policy debates surrounding (Miah 2015) . One thing is for certain, the current debate marks a significant milestone in the nature and function of the neo-liberal state as it reframes race relation policy in Britain in light of the security agenda. The severity of the Trojan Horse debate, as it aims to push through an assimilationist policy agenda, can be compared to the Stasi Commission (Bowen 2008) conservatism, but also in the ways in which a seemingly 'independent' body is used by the state to embed the government's counter terrorism programme of
Preventing violent extremism at the heart of inner city schooling. This article will further demonstrate how a reoccurring theme in all Ofsted reports, not only recommends all schools to implement 'Prevent' policies, but also urged them to integrate counter-terrorism measures through safeguarding policies.
The Prevent agenda is part of the government's counter-terrorism strategy, with the view of stopping individuals getting involved with in terrorism works to mainstream the agenda through the educational system. This discursive shift away from educational attainment and social inequality to security in education is one of the crucial legacies arising from the Ofsted rulings. In early March 2014, The Sunday Times, a leading British broadsheet which positions itself right of the political spectrum covered a story which involved an 'Islamist plot to take over schools' (Kerbaj and Griffiths 2014) . The article based upon an anonymous document highlighted the following strategy adopted by 'radical Islamist' as a form of 'entryism' to state schools. The plot, highlighted below, revolved around the idea of a 'radical Islamist plan' aimed at infiltrating schools with majority Muslim pupils, and transforming the leadership and management of the school through recruiting 'hardline Muslim parents and staff' with a view of implementing a narrow, ultra-conservative school curriculum.
Identify poor-performing state schools in Muslim areas; then Salafist parents in each school are encouraged to complain that teachers are 'corrupting children with sex education, teaching about homosexuals, making their children say Christian prayers and mixed swimming and sports'. The next steps are to 'parachute in' Muslim governors 'to dripfeed our ideal for a Muslim school' and stir up staff to urge the council to investigate. The strategy stresses the importance of having an 'English face among the staff group to make it more believable'. Finally, anonymous letters are to be circulated to MPs, press and ministers. 'All these things will work towards wearing the head down, removing their resolve and weakening their mindset so they eventually give up. (Fekete 2009:44) , which has long maintained long diverse tradition of secularism in the public space (Felzer and The discourse of essentalised policy discourse is evident from the ways in which government policy have play a role in constructing Muslims as suspect People could be made fearful if they think that is the way this issue is being The relationship between the state and minority communities has a long and complex history, a number of academics have long pointed out that racialised politics is not the sole monopoly of the far-right, but rather the media (Gabriel 1998) and also the state (Hall., Critcher., Jefferson., Clarke., and Roberts 2013) have a history of demonizing and essentalising minority communities.
The relationship between the state and racial politics is highlighted further by Gilborn (1995) ; he has shown how race not only played a critical in the formation, development and transformation of the modern nation stayed but also modern states are 'racial in their modernity and modern in their racial quality, their raciality' (Gilborn 1995, p. 7) . 
Ofsted, racial politics and the Muslim problematic
Ofsted was established by the Conservative government in 1992 and in many respects seen to be impartial body with the aim of inspecting and regulating the education sector. Ofsted is run by a non-ministerial department, which means it is run not by elected politicians but rather by senior civil servantsone of the functions of non-ministerial departments is to ensure protection against any political influences or biases. Ofsted carries a number of statutory and regulatory functions, including the inspection of schools by teams of inspectors, who then publish and make such reports publically available for and schools, parents, and the government. According to the Ofsted website it provides a very neutral and an apolitical impression, whereby inspectors 'help providers that are not yet of good standard to improve, monitor their progress' (Ofsted, no date). Ofsted stated goal is 'to achieve excellence in education and skills for learners of all ages, and in the care of children and young people', its ethos is further reinforced by stating that Ofsted 'report directly to Parliament' and that they are 'independent and impartial' (Ofsted, no date) .
Whilst this claim of political impartiality has been questioned by a number of academics (Baxter 2014; Ozga et al 2013) , the racialised politics of Ofsted have, until now, not been assessed by academics.
Following the Trojan controversy, Gove instructed the schools in
Birmingham with a majority of Muslim cohort to be inspected -despite the fact that not all the schools inspected were named within the Trojan Horse letter. It was clear that the focus of the inspection should be schools with majority Muslim cohort and not simply those listed in the letter. In total 21 schools were inspected by Ofsted. All of the schools were state schools and none of the schools were Muslim faith schools, majority of them were from deprived background and in receipt of free school meals. Out of the 21 schools inspected by Ofsted: 6 consist of secondary schools, 1 all-through 4-19 school, 12 primary schools, 1 primary and nursery and 1 nursery school. All of the 21 schools had a majority Muslim cohort. It is difficult to understand as to the reasons why these 21 schools were identified for Ofsted Inspection other 1  2  3  4  5  6  7  8  9  10  11  12  13  14  15  16  17  18  19  20  21  22  23  24  25  26  27  28  29  30  31  32  33  34  35  36  37  38  39  40  41  42  43  44  45  46  47  48  49  50  51  52  53  54  55  56  57  58  59  60 F o r P e e r R e v i e w O n l y 13 ready to be implemented the very next day. However, when the same inspectors returned 10 days later, they told us within hours that the school would be rated inadequate. Our strongly held belief is that the inspectors was ordered back into the school by somebody who felt that Park View had to be placed in special measures to enable the removal of Park View Educational Trust. The conduct of some of the inspectors were also called into question, especially given the revelation that some of inspectors were conducting a 'criminal investigation' with comments such as 'so many members of staff with beards', referring to Muslim members of staff, or directly asking a member of staff if they were 'homophobic' and asking a Muslim pupil if they were forced to wear a hijab' (ibid). 1  2  3  4  5  6  7  8  9  10  11  12  13  14  15  16  17  18  19  20  21  22  23  24  25  26  27  28  29  30  31  32  33  34  35  36  37  38  39  40  41  42  43  44  45  46  47  48  49  50  51  52  53  54  55  56  57  58  59 'train all staff in recognizing risks of potential radicalisation and extremism' (Ofsted 2014h) or aimed at criticizing the 'governing body and senior leaders
[for] not engaging with the government's 'Prevent' agenda. Consequently, it is argued by Ofsted that 'pupils are not taught or prepared well enough to deal with any potential exposure to extremism or radicalisation' (Ofsted 2014e ).
Yet, in the same reports there are no concrete examples of cases whereby students were radicalized were highlighted. Conversely, what the examiners did find ample examples of 'children's behavior is good and they enjoy school' (Ofsted 2014h) , 'students behaving well' (Ofsted 2014b) , 'pupils behavior is impeccable. They display exemplary behavior to each other and to adults in the academy. They are polite respectful and courteous ' . In fact, the 'absence of any concerted and deliberate plot to promote radicalization and violent extremism (Mogra 2016:1) , together with any concrete examples of students becoming radicalized by the Trojan Horse 'entryism' was also highlighted by the Education Select Committee, it noted how 'no evidence of extremism or radicalisation, apart from a single isolated incident, was found by any of the inquiries and there were no evidence of a sustained plot nor of a similar situation pertaining elsewhere in the country'. were kept safe from any radical views they might encounter' .
In fact, a previous Ofsted report of the same school published in January 2013 praised the school and deemed the international links to Saudi Arabia as positive and an 'outstanding' feature of the school (Ofsted 2013. p. 6 ). 
Conclusion
The debates around Trojan Horse marks a critical moment in embedding government's de-radicalisation agenda at the heart of inner city schooling.
This paper has demonstrated how this is achieved through a radicalized discourse of public policy through a complex interplay between the state, the media and Ofsted. Thus education is not only about learning but also about the question of security, which is mediated through radicalized politics. This paper has demonstrated that security revolves around the Muslim problematic. The Muslim problematic policy constructs Muslim communities, through policy discourses, not only as radicalized outsiders but also as folkdevils that mark the ubiquitous moral panic. The moral panic is based not only on a physical presence but also an ontological fear -whereby the very existence of Muslims undermines and questions the very nature of Britshness.
Muslims within this context are no longer individuals that associate to a particular religion, rather problems that need to be addressed.
These problems are ultimately addressed, firstly, by the racial politics of the state and its associated departments, including, quasi-nongovernmental organisations, such as Ofsted, which through the policy discourse 'marks' Muslims as the radicalized 'other' a group that is stigmatized; ironically whose stigmatization is silenced. Secondly, the Prevent agenda is part of the government's counter-terrorism strategy, with the view of stopping individuals getting involved with in terrorism works to mainstream the agenda through the educational system. The implications arising from such as discourse not only stigmatizes Muslim pupils through essentialised racial politics. It also, blurs the boundaries between the teaching professionals and the security profession. Some critics have noted how 'the Prevent programme involves the embedding of counter-terrorism police officers within the delivery of local services, the purpose of which seems to be to gather intelligence on Muslim communities, to identify areas, groups and individuals that are 'at risk' 1  2  3  4  5  6  7  8  9  10  11  12  13  14  15  16  17  18  19  20  21  22  23  24  25  26  27  28  29  30  31  32  33  34  35  36  37  38  39  40  41  42  43  44  45  46  47  48  49  50  51  52  53  54  55  56  57  58  59 1  2  3  4  5  6  7  8  9  10  11  12  13  14  15  16  17  18  19  20  21  22  23  24  25  26  27  28  29  30  31  32  33  34  35  36  37  38  39  40  41  42  43  44  45  46  47  48  49  50  51  52  53  54  55  56  57  58  59  60 
